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It seemed inevitable to commence this edited collection of creative thought 
by unintroducing postdisciplinarity; doing otherwise would undermine the 
entire project from the outset. The conundrum presented itself as a nudging 
question: how does one write an introduction to something that, in its diverse 
expression, is open, unbounded and unrestricted? Introductory  chapters, 
especially in edited texts, tend to be the authoritative springboards. Their 
function is to launch the reader into a pool of knowledge carefully filled 
with words and ideas by thinkers whose hope, in turn, is that a few make it 
to their waters and become invigorated, provoked and perhaps even shaken 
into action. Academic writing, therefore, aside from performing a solely ra-
tional function, is an expressive act of voicing, choosing, caring, sharing and 
reaching out. It stems from an intricate blend of the writer’s resonance with 
certain viewpoints, philosophies, lived experiences, values and dilemmas – 
all of which contribute to making the pool – or this book – a ‘space’ in which 
one can buoyantly extend oneself.

In the attempt to get around the issue of providing only one point of entry, 
it became essential to free the reader from a prescribed mode of compre-
hension. However, starting with an unintroduction does not mean that the 
chapter has to be devoid of discussions of the ways in which postdisciplinar-
ity can be approached and understood; it is more appropriately envisaged as 
a deliberate, symbolic gesture that says that postdisciplinarity does not be-
long to any single person or an elite group. It advances, invites, transforms 
and expands through the work of those who contribute to it. Thus, there can 
never be an accurate, exact or complete primer to postdisciplinarity. The 
proposition being made here is to resist the urge to rely on any single one 
definition and to continue with a sense of openness.

The term ‘postdisciplinarity’, despite making a more frequent appearance 
in academic scholarship, is often accompanied with hesitation and uncer-
tainty about what exactly it entails. The present chapter, and the text at 
large, strives to lessen this burden by advancing and further developing the 
understandings of postdisciplinarity. But the book does not seek to provide 
finite answers. This is due to several positive predicaments: (1) the scope and 
commitment of postdisciplinary-minded thinkers is too wide and varied; 
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2 Tomas Pernecky

(2) there are no clear criteria for membership; and (3) there is no structure 
or official body to do the kind of ‘policing’ common in disciplinary set-
tings. The overarching goal of this chapter is to examine the developments 
and influences that have shaped postdisciplinarity, and to loosely organise 
these thematically to make the foray into postdisciplinarity less daunting. 
The chapter is divided into five sections: the first maps the beginnings that 
have led to this project; the second situates postdisciplinarity in a paradig-
matic discourse and explains why it is not a paradigm; the third, and also the 
largest, suggests four strains of emerging postdisciplinary scholarship; the 
fourth offers a selection of terms for postdisciplinary research; and the fifth 
is an outline of the contributions that make up this book.

Multiple beginnings

A story of postdisciplinarity can be aligned with different figures,  movements 
and problems, and it can also be told through a technical, philosophical, 
methodological, political or artistic narrative. Where it begins depends on 
whether we trace postdisciplinarity to the word itself; to articulations of 
what it ought to do or not do; to concepts such as ‘freedom’ and ‘openness’; 
to ideals about learning; or, more broadly, to the creative and imaginative 
capacity of the human being. Accordingly, one can adopt a structured ap-
proach and search databases for the first time the term was mentioned, or 
trace certain ideas to thinkers and revolutionaries of the past, or look for 
commonalities in the journeys of those who have sought to make contribu-
tions through painting, sculpture, poetry, performance and literary works. 
The story of postdisciplinarity thus becomes many, with each adding a layer 
of richness and complexity.

To situate this text, it is imperative to note that there have been sev-
eral gatherings connected with this project. The first conference, named 
 ‘Welcoming Encounters: Tourism Research in a Postdisciplinary Era’, 
was chaired by William Feighery and hosted at the Institute of Ethnology, 
 University of Neuchatel, Switzerland (19–22 June 2013). It was the first of 
its kind in the field of tourism studies, and possibly the first in the world 
to focus on this topic – providing an opportunity to discuss the implica-
tions and possibilities of emerging postdisciplinary thought in the context 
of tourism (e.g. Coles, Hall, & Duval, 2005, 2006, 2009, 2016; Hollinshead, 
2010, 2012). The second conference was hosted by the Copenhagen Busi-
ness School in Denmark (22–24 June 2015) and sought contributions that 
addressed postdisciplinarity in relation to the topics of freedom, art and 
power. Subsequently, the 3rd International Conference on Postdiscipli-
nary Approaches was held at the Auckland University of Technology in 
New  Zealand (2–5  February 2018). This event centred around the notion 
that knowledge can be a disobedient, heuristic and creative endeavour, and 
manifests in multiple ways – extending to Indigenous perspectives vis-à-vis 
oral literature, art and performance.1



An unintroduction to postdisciplinarity 3

The discussions and themes of the first conference were gathered in a 
 special issue of Tourism Analysis (Munar, Pernecky, & Feighery, 2016). 
Among the key areas of interest were: (1) the critique of traditional universi-
ties failing to prepare students to become critical and literary global citizens; 
(2) the acknowledgement of postdisciplinarity as a deeper, critical concern 
about knowledge production and dissemination; (3) the widespread miscon-
ception of postdisciplinarity as motivated by the utter demise of disciplinary 
knowledge; and (4) the endorsement of epistemological, semantic and meth-
odological flexibility, which can manifest not only through  pluralist and con-
structionist approaches, but also through the use of reflexive methodologies, 
visual methods and emic approaches (for a summary, see Pernecky, Munar, 
& Feighery, 2016). Overall, the ongoing efforts of these initiatives were to 
create a space within which disciplines and fields of study could exercise in-
tellectual freedom without the restrictions imposed by disciplines.

Before we go any further, a caveat shall be put in place: a common 
 approach to delineating postdisciplinarity has been to differentiate it 
from  disciplinary, inter-disciplinary, multi-disciplinary, cross-disciplinary, 
trans-disciplinary, anti-disciplinary, and other systems of organising knowl-
edge. This inclination is resisted here, for it has been accomplished elsewhere 
(including in some of the chapters in this book), and there is now a growing 
body of literature dedicated to these strands (e.g. Akcesme,  Baktir, & Steele, 
2016; Bruce, Lyall, Tait, & Williams, 2004; Coles et al., 2006;  Frodeman, 2017; 
Menand, 2001; Mourad, 1997; Ostreng, 2010; Pernecky, 2016; Ramadier, 
2004;  Rosenfield, 1992; Stember, 1991), as well as works that have examined 
progress and achievements in different fields (Coles et al., 2016; Lawrence, 
2015) and suggestions for overcoming some of the methodological pitfalls. In 
what follows, we shall be motivated less by normative incentives and more by 
further advancing and developing postdisciplinary scholarship.

Making sense of postdisciplinarity

Let’s dance!

The task of rendering postdisciplinarity in its moments of unfolding – as it 
takes hold of thinkers, researchers and practitioners, some of whom may 
have outgrown or perhaps never felt like they belonged to a neatly organised 
field of study or a discipline, but also those who are still working within a 
disciplinary setting – is as challenging as putting into words the movement 
of dancers taking the stage to perform somewhat atypical choreographies. 
It becomes instantly obvious that the performance is not a prescribed set of 
movements but a form of expression underpinned by what each perpetrator 
considers important, relevant, useful, previously unexplored and necessary.

Drawing on the metaphor of dance is helpful also in understanding that 
postdisciplinarity may question given conceptions, rules and expectations 
that tend to standardise and hegemonise. Put in academic terms, it is an 
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invitation to ontological, epistemological and methodological probing. As 
articulated by Pernecky, Munar, and Wheeller (2016),

it extends to questioning conventional norms and processes of knowl-
edge production, dissemination, and communication; it is an invitation 
to a debate about the genres that have received a privileged position in 
scholarly activities; and it challenges the established views about the 
scope and limits of what is possible, relevant, desirable, and even cred-
ible in academic terms.

(p. 390)

Through a postdisciplinary lens then, the stage, the dancers and the dance 
itself can be re-imagined and reconfigured in novel ways.

In the summer of 2017, I was fortunate to attend a workshop at an arts-
themed conference in Paris. The workshop organisers, Barbara Allegra 
Verleza and Sabatino Verleza,2 were established dancers who had worked 
with prestigious dance companies before deciding to use dance as a tool 
for empowering individuals and communities with disabilities in the United 
States. The session commenced with all participants being asked to sit down 
on chairs and form a circle. We were told that we had different kinds of 
disabilities: some of us were on wheelchairs, others were only able to move 
their upper body parts, and yet others were paralysed entirely from head to 
toe. The challenge we faced was apparent: according to some set of stand-
ards, and due to our new predisposition as a group not able to move freely 
(as dancers typically do), the possibility of dancing or even borrowing the 
word ‘dancer’ for ourselves, was inaccessible. The following questions thus 
arose: how can we dance while embracing the limited mobility of our bod-
ies? Is it possible for us to re-imagine and challenge the notion of dancing? 
Can we create a form of dance that is more inclusive and in which we can all 
 participate? The result was nothing short of a transformational experience: 
subtle movements became grand and unexpected performances; simple 
 arrangements of people’s heads, hands, arms and legs started to turn into 
elegant flows; and those assigned a complete body paralysis were express-
ing emotions more powerfully through their eyes than people with perfectly 
functioning bodies. What happened in the room was equivalent to a troupe 
of fully mobile dancers. We were all dancing because we had broken free 
from a conventional paradigm of dance.

On paradigms

Postdisciplinarity is not a paradigm. Paradigms guide scientific activ-
ities, research decisions and views within a science, discipline or field of 
study. They also represent the norms, values and traditions in accordance 
with which researchers make contributions to distinct bodies of knowl-
edge. These extend to assumptions about what is permitted and what 
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falls out of disciplinary  – and thus methodological, epistemological and 
 ontological – scope. Kuhn’s (1962/2012) seminal text, The Structure of Scien-
tific  Revolutions, not only made the word ‘paradigm’ one of the most widely 
used research terms, it established a new view of the development of science. 
Kuhn argued that when scientists address problems according to agreed 
standards and familiar methods, their science is in a ‘normal’ phase. In 
contrast, ‘scientific revolutions’ occur when there are significant departures 
from previously accepted views and scientific practices (see also Bird, 2018).

If we take paradigms to constitute the building blocks of disciplines, or 
more generally, that they fix the way we ‘see’ the world, then postdiscipli-
narity would be erroneously classified using the term ‘paradigm’, the chief 
reason being that there are no axioms, key concepts or logical and theoreti-
cal guidelines in postdisciplinary scholarship. Paradigms can also obstruct 
one’s capacity to think creatively. The theoretical physicists David Bohm 
and F. David Peat (2011) have argued that not only do paradigms ‘interfere 
with that free play of the mind that is essential for creativity’ (p. 42), but also 
they ‘clearly involve, in a key way, the process of taking ideas and concepts 
for granted, without realizing that this is in fact going on’ (p. 41). In this 
regard, paradigms can operate subtly in that the fixed assumptions, or what 
Bohm and Peat (2011) call the ‘subliminal infrastructure of [the mind’s] tacit 
ideas’ (p. 27), are not always available to the ‘disciplined’ thinker already 
trained to ‘see’ in a certain way. To paraphrase, our thinking is predisposed 
by the practices and agreements within a social system. And it is due to 
this social dimension of knowledge that Kuhn’s epistemology of science has 
been labelled by some as social epistemology (see, e.g. Wray, 2011; and also 
Goldman, 2010, 2015).

But postdisciplinarity is not entirely devoid of paradigmatic discourse: 
it addresses a range of ontological, epistemological and methods-related 
issues, and also the processes of knowledge acquisition, production and 
dissemination. Namely, it is concerned with matters of legitimacy and 
the belief that noteworthy knowledge must be guided by strict conceptual 
and methodological canons. Postdisciplinarity thus brings into question 
the notion that epistemic advances and valuable contributions to knowl-
edge have to conform to established scholarly practices. For these rea-
sons, certain varieties of postdisciplinary scholarship can be understood 
as post-paradigmatic. Adopting a post-paradigmatic stance is to recognise 
that the uncritical acceptance of paradigms as the ‘givens’ leads to habitu-
ated knowledge in which the paradigms grow into ‘hegemonic systems of 
organization’ (Pernecky, 2016, p. 194). The level of required vigilance by the 
postdisciplinary practitioner is eloquently described by Morin (2001) who 
notes that ‘the paradigm is both underground and sovereign in all theories, 
doctrines and ideologies. The paradigm is unconscious but irrigates and 
controls conscious thought, making it also super-conscious’ (p. 23).

Paradigms – the ways in which the world and its social and physical phe-
nomena are comprehended – are not something we are born with. Rather, 
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one’s capacity to grasp the world grows and develops though exposure to 
people, lived experiences, ideas, textbooks, education, institutional culture 
and so forth. The implications for the producer of knowledge are that our 
attitude towards studying the world develops beyond one’s rational capacity 
and in conjunction with a plethora of social, cultural, political and personal 
signifiers. In other words, we are not only beings of intellect but also hu-
mans in a fuller sense of the term: beings who grapple with questions of 
the ethical, moral, existential and psychic variety. What postdisciplinarity 
has to say about knowledge, then, is that we ‘encounter ourselves’ through 
research and as makers of knowledge. This shift is a recognition that all 
knowledge operates in social systems (i.e. social epistemology), and that any 
attempt to detach knowledge from the social is problematic. Consequently, 
postdisciplinarity is more fruitfully understood through what we may call 
here ‘surges of understanding’ that rise to the fore of one’s scholarly activity. 
It may then present itself, albeit not exclusively, as:

• a tendency to break disciplinary habitus (Bourdieu, 2004): when framed 
by a discipline, or across a number of disciplines, research is shaped by 
cultural practices which are always ‘at work’, so to speak, arranging ob-
jects, people and research problems in distinct ways; and hence also as:

• a recognition that there are different ways in which we meaningfully 
make sense of our worlds (i.e. ontological, epistemological, methodo-
logical and semantic pluralism); therefore, arming the enquirer with:

• a mandate to communicate numerous, and at times varying, viewpoints, 
experiences, inter-subjectivities, methods, models and frameworks, that 
may stem from but are not limited to:

• an anti-conformist effort that views the questions of validity and le-
gitimacy not as something to be determined institutionally or through 
disciplinary agreement but by recognising the researcher as a val-
ued knowledge maker, capable of academic fluency and intellectual 
insight.

Postdisciplinarity can further arise as:

• a worldmaking force3 that is proficient in making, re-making and 
de-making social realities;

• an anti-reductionist undertaking that renders problematic any attempt 
to reduce human experience to a set of generalisable, descriptive facts;

• a fluid process as opposed to a completed activity, due to the dynamic 
character of social and global problems;

• a liberated mode of imagination and curiosity that advances academic 
freedom and flexibility to see, do and be anew or

• a critico-probing activity that examines the processes of reification of 
social and institutional facts (e.g. what is socially constructed by whom 
and for what reasons).
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Following the appeal at the start of this chapter to resist overt prescriptiv-
ism, we have to be mindful that these points come with a caveat and a re-
minder that there is no unanimous agreement on how to do postdisciplinary 
research. Any attempt to neatly reduce or classify postdisciplinary contri-
butions through a common vision or a programme will lead to failure due 
to the heterogeneity of postdisciplinary scholarship. It is possible, neverthe-
less, for ease of comprehension, to cluster some of the emerging varieties 
into broader strains. These can be loosely described as follows:

STRAIN 1: Complexity-driven approaches fuelled by transforming existing 
knowledges through establishing new links and connections in order to 
find solutions to contemporary challenges facing different communities 
around the world.

STRAIN 2: Critical, emancipatory, equitable and transformatory knowl-
edge acts that aim to unleash/unveil/disrupt the ways in which knowl-
edge can be both oppressive and libertarian.

STRAIN 3: A form of post-existentialism whereby knowledge is understood 
fundamentally as an existential problem – a predicament from which 
there is no escape for the average human being.

STRAIN 4: Departures from the what, why and how of knowledge that seek 
to challenge and reconfigure fixed assumptions at the levels of ontology, 
epistemology and methodology.

At this juncture, it is important to emphasise that not all postdisciplinary 
approaches are critical or existential in character; some may be interested in 
synthesising and extending already existent knowledge, or inspired by diso-
bedient and radically exploratory acts. Moreover, some academics situated 
in a disciplinary setting may diverge on the issue of placing validity and legit-
imacy with the researcher because they find value in the criteria established 
in their respective fields (or a number of fields). And so, to assert that postdis-
ciplinary approaches to knowledge are not unanimous means that, although 
there is a general drive to break free from disciplinary expectations, the way 
one may go about it differs. For example, Coles et al. (2009) explain that, for 
them, postdisciplinarity is not ‘an intellectual free-for all’ but the need to 
research ‘issues and questions to their logical conclusion’ and without pre-
determined end points (p. 95). Others, however, may experiment and deviate 
utterly from the established knowns to break into new territories of under-
standing. The following sections further unpack each of the four strains.

Strains of postdisciplinary research

Strain 1: Complexity-driven approaches

The first strain builds upon the critique of disciplinary knowledge and the 
calls for holistic and integrative approaches. One of the chief concerns in this 
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region is that many of the problems societies face today are rarely discipline 
specific, and therefore, disciplines provide only a partial picture. Seidman 
(2017) is among those voices to have emphasised that to talk of social ine-
quality, power and racial injustice, for instance, demands that one is skilled 
enough to be able to draw on a variety of theoretical perspectives, which 
may range from classical sociology and poststructuralism to feminism and 
cultural studies. In his view, the ‘old-style grand theorizing’ (p. 306) we saw 
in Comte, Marx or Habermas has become suspicious particularly to post-
modern scholars, who understand knowledge to be situated, political and 
enormously complex socio-historically. What is needed, Seidman proposes, 
are integrative postfoundational general theories, but also domain-oriented 
theories, which centre on specific issues (e.g. sexual fluidity or ‘postcolonial 
nationalism’).

Complexity, however, is not simply a matter of integrating and synthe-
sising a number of different perspectives, and neither is it a renewed form 
of reductionism. On this subject, the work of the French philosopher and 
sociologist, Edgar Morin, is notably informative. Morin’s call for complex 
thought (e.g. Morin, 1992b, 2001) – or what he has termed elsewhere a new 
paradigm of complexity (Morin, 1992a) – is not an alertness to the fact that 
diverse units make up larger systems or wholes. In his opinion, holistic expla-
nations at the level of totality are equally problematic to those of reduction-
ism, because both reductionism and holism progress in a similar manner: 
whereas one reduces systems to elementary parts, the other reduces for the 
sake of totality (i.e. holism simplifies and reduces upwards to the whole). 
Underpinning his critique of General System Theory, Morin (1992a) further 
argues that systems theory has failed to articulate the concept of system and 
falls ‘repeatedly into the reductive, simplifactory, mutilating, and manip-
ulative ruts from which it was supposed to have freed itself (and us along 
with it)’ (p. 372). For Morin (1992a) then, the paradigm of complexity is not 
about correctly understanding either the parts or the whole but integrating 
these into an ‘active loop’ that works in a circulatory fashion: … diversity 
organises unity which organises … diversity organises unity which organises … 
diversity organises unity which organises … (p. 374).

The complexity paradigm poses a challenge to both reductionism and ho-
lism mainly because the latter two are incapable of explaining ‘emergent 
phenomena’. Therefore, our focus, we are urged by Morin, ought to lie on 
grasping their complex character and ‘emergent qualities’. In his view, com-
plexity is inscribed into the fabric of relations between the parts and the 
whole in a very intricate way – so much so that all of the following may 
apply:

• The whole is greater than the sum of the parts.
• The whole is less than the sum of the parts.
• The whole is greater than the whole.
• The parts are at once less and greater than the parts.



An unintroduction to postdisciplinarity 9

• The parts are sometimes greater than the whole.
• The whole is less than the whole.
• The whole is insufficient.
• The whole contains uncertainty.
• The whole contains conflict.

(Morin, 1992a, pp. 374–375)

Although it is beyond this chapter to delve any deeper into Morin’s ideas on 
complexity, we shall have sufficient grounds to appreciate why disciplinary 
approaches alone fall short of addressing emergent, complex phenomena 
and vice versa, why holistic approaches are limited due to their tendency 
to simplify individual components for the sake of the whole. In this regard, 
Morin maintains piquantly that ‘the paradigm of holistic simplification 
leads to neo-totalitarian functionalism and accommodates itself as easily 
to all of the modern forms of totalitarianism’ (p. 375). In the name of the 
whole, individual parts can be manipulated, and with it, also their personal 
characteristics and qualities that are supressed and inhibited under the 
reign of the whole. This analogy applies also to social structures and sys-
tems of ordering.

Overall, postdisciplinary research within this strain views reductionism 
in both forms – to the individual components and to the whole – as failing to 
see the crux of complexity. The implications for the different sciences, which 
have worked to maintain autonomy, are that the insistence on division and 
fragmentation poses a barrier to ‘serious knowledge’. As to what serious 
knowledge denotes for Morin (1992a), we find some pointers in the following 
words: ‘… [it is] a praxis that is at once responsible, liberal, libertarian, and 
communitarian (each of these terms being transformed through its interac-
tion with the others)’ (p. 383). With such a resolve, we can segue with ease to 
the second strain.

Strain 2: Critical, emancipatory, equitable and transformatory 
knowledge

The second strain comprises a broad range of enquiries marked by the pro-
pensity to bring about change vis-à-vis knowledge and learning. Knowledge, 
understood as a social phenomenon, invites the investigator to examine the 
conditions, influences and impacts of ensuing knowledges to different mem-
bers of society. Taking gender as an example, Seidman (2017) argues that 
‘men’s very social positioning in the public world has also meant that their 
ideas have been seriously flawed and partial’, and more importantly, that 
‘men’s social perspectives have basically written women out of the story 
of society and history’ (p. 343). His argument is accentuated by highlight-
ing that neither Comte nor Marx nor Durkheim delved into the analysis of 
emotions, caring for children, reproduction, sexuality or gender –  activities 
historically assigned to women and absent from male-dominated social 
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thought. And so, Seidman rightly points out that it is only recently that 
matters of gendered identities or using gender as a lens have gained promi-
nence in social thought.

At the core of such critiques is an emancipatory, equitable, transforma-
tory and critical aptitude nested in a deeper recognition: that in any society, 
the voices with an authoritative privilege are the product of socio-cultural 
matrices, which not only influence policies, norms and practices but also 
knowledge and learning. We can therefore propose that this strain of post-
disciplinary scholarship labours towards erasing inequalities, and champi-
ons more inclusive environments.

Consequently, postdisciplinary contributions may extend to investigating 
themes that have been omitted or deemed unfitting due to being perceived as 
jeopardising rigour, robustness and validity in the name of objective knowl-
edge. As part of the efforts to ground knowledge within the human condi-
tion, topics such as desire (see Munar & Hall in this volume) are brought 
to the fore, because knowledge is seldom free from the need to influence, 
from promotion, from power, from wanting to be recognised, from prestige, 
from seeking greater autonomy – all expressions of desire. Moreover, the 
aspiration to make knowledge more equitable in the areas of production, 
dissemination and participation requires a much-needed scrutiny of the in-
stitutional predicaments that continue to act as barriers to dehegemonising 
the university. In this regard, what is urgently needed, Ferreras, Bidwell and 
Pernecky argue (this volume), are more candid conversations about how 
universities are viewed and experienced through a non-Western lens. Or as 
Caton and Hill (this volume) propose, we need to dismantle the ancient dis-
ciplinary walls and build new webs.

Postdisciplinary research can emerge as a critical and decolonising 
project in that it values Indigenous and non-Western ways of knowing – 
 including oral traditions, art and performance. Importantly, it recognises 
the degree to which such knowledges have been suppressed. In this regard, 
Hollinshead (2016) has maintained that a postdisciplinary acumen and ap-
preciation for plural knowability is ‘especially appropriate where external 
assumptions or imposed truths have squashed or denied (intentionally or 
unintentionally) other/local/Indigenous mandates of knowing’ (p. 350). This 
has been underscored with great potency by Linda Tuhiway Smith (2018) at 
the Third International Conference on Postdisciplinary Approaches, who 
argued that native populations have been ‘disciplined’ through Western 
knowledge, and that Māori have been labelled as ‘disobedient’ and ‘defiant’ 
until they learned the rules and applied them internally. The notion of dis-
obedience in the context of Western, colonising knowledge thus becomes a 
decolonising stance – what Smith (2018) calls ‘the refusal to engage in disci-
plines’, whereby disciplines are not only systems for organising knowledge 
but also ways of ‘organising people or bodies’ (Smith, 1999, p. 68).

Last but not least, within the confines of (disciplinary) critiques of edu-
cation and learning, it is important to stress that the aforementioned call 
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for complexity (Strain 1) comes with a critical undertone. It says that disci-
plinarity (and also some versions of inter-disciplinarity, cross-disciplinarity 
and multi-disciplinarity) is not sufficient to grapple with certain problems, 
such as global warming, terrorism, religious conflict and other challenges 
facing societies around the world. This inherently raises questions about the 
weaknesses of the systems and structures that build, maintain and dissemi-
nate knowledge. In this domain of critical postdisciplinary scholarship, the 
chief apprehension is thus the failure to prepare knowledge citizens who are 
at once also global citizens capable of navigating complexity. Hessel and 
Morin (2012), especially, have lamented the shortcomings ‘of an educational 
system that fences off bodies of knowledge in such a way that it becomes 
impossible to deal with fundamental and global challenges of our lives as in-
dividuals and as citizens in any organic manner’ (p. 16). The average citizen, 
despite being ‘well’ educated – tempted with the promise of (short-lived) 
expertise and specialisation – has lost her ability to manoeuvre uncertain, 
changing and complex social realities. The question we must ask is whether 
a focus on preparing experts armed with vast amounts of technical knowl-
edge fails them as fluid knowledge citizens and global citizens. Morin ex-
presses this sentiment poignantly by commenting that a student has ‘a right 
to acquire specialized knowledge through ad hoc studies but is dispossessed 
as a citizen from a comprehensive pertinent viewpoint’ (Morin, 2001, p. 92).

An additional question arising from such debates put here to educators, 
schools, universities and governments is whether the current measurements 
and metrics, which produce immense anxiety and institutional angst (i.e. 
to be in the top 10, top 100 or top 400 universities;4 citation indexes; jour-
nal rankings; etc.), are appropriate means for evaluating ‘good’ and socially 
responsible education. The global marketing schemes and grading machin-
eries are divisive and elitist systems that place a numerical value on what 
teachers and students do, but fail to account for the important and the not so 
easily quantified achievements. Deciles and scores are incapable of measur-
ing the processes of growth, flourishing and development between teachers 
and students in the classroom, between academics and practitioners at con-
ferences, and through projects and publications invisible to the new arithme-
tic of quality. When the value of education is less centred on specialisation 
and more balanced with complex thinking, it is possible to conceive of alter-
native definitions of success. A postdisciplinary alternative of successful and 
desirable graduates, socially responsible learning institutions, and flour-
ishing societies may then have in common the vision to nurture pluralistic 
mindsets skilled in weaving solutions in respectful, relational and reciprocal 
ways, and by means of sensibly attuned global, moral and ethical campuses.

Strain 3: Postdisciplinarity as a form of post-existentialism

Twenty-first-century human existence is undivorceable from knowledge, 
and, in turn, knowledge is not easily detached from humans’ being – the  



12 Tomas Pernecky

two are interwoven. Despite the objectivist efforts to deny this bond so 
as to not contaminate scientific truths, all knowledge is derived from, 
comprehended by, shared with and intended for humans. Similar to 
death,  anxiety or  freedom – topics frequently explored by existentialist 
 figures –  knowledge, then, must have a stable place in the existential basket 
of problems. The justification is glaring: one can neither reject knowledge 
and throw it away, so to speak, because it has already impregnated the way 
we ‘are’ in the world, nor can one avoid the external grips knowledge has 
on human existence. Knowledge organises our being: it structures what 
we do and how we do it; what we eat and in what quantities; where we live; 
how we live; how we spend our working time and non-working time; how 
we communicate; what we are permitted to do as citizens, as parents and 
as workers. Hence, whether we like it or not, decisions about all aspects 
of human life are built on specialised pockets of knowledge. Yet under-
neath this existential awareness lurks a far grimmer quandary for the Self. 
It surges up as the following intuition: the knowledge held by another can 
have a profound influence on my life, and there is nothing I can do about it. 
It is to this extent that knowledge determines all being – from actions and 
interactions, to communication and specialised vocabularies, to norms, to 
regulations, to policies and laws.

From a postdisciplinary, post-existential point of view, to recognise that 
we live in knowledge societies (Bindé, 2005) is not a mere acknowledgement 
of knowledge as a vehicle for change; it is a deep-seated apprehension that 
one’s existence is inexorably governed by different knowledges always com-
peting for legitimacy and power, and that this competing is not an objective 
affair but an inherently human occurrence. Knowledge is a post- existential 
problem because it is no longer a matter for the specialist philosopher or 
the disciplinary expert, who are viewed through a postdisciplinary lens as 
limited by their disciplinary habitus. Knowledge is a postdisciplinary and 
post-existential problem, because nothing is neat and stable in what have been 
described as post-postmodern (Nealon, 2012), metamodern  (Vermeulen  & 
van den Akker, 2010) and digimodern (Kirby, 2009) landscapes in which 
knowledge (and thus action) is at once ecological,  environmental, gendered, 
 political, economic and multi-spiritual.

The personal ramifications for the individual human being are that knowl-
edge anticipates our grand entrance into this world (from fertility testing to 
blood and urine testing, to genetic screening and ultrasound monitoring), 
and it stays until our final days, when more decisions have to be made about 
how to discard the human body. To live in a world-of-knowledge society is 
to have our birth, life and death guided by knowledge: it means that we have 
the choice to turn our bodies into trees, and by so doing, make a personal, 
knowledge-based contribution to reducing our carbon footprint.5 The post-
disciplinarians working in this domain recognise that it is knowledge that 
guides us into this world and to the grave, and in between shapes our lives on 
a daily basis.
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Strain 4: Departures from the What, Why and How of knowledge

By challenging the what, why and how of knowledge, postdisciplinarity is not 
only critical but resolutely democratic: it supports multiplicity of thought, 
approaches and outlooks. According to Morin (2001), ‘democracy expects 
and nurtures diversity of interests and diversity of ideas’ (p. 89). Democracy, 
viewed here as a dialogical culture of open legitimation, means – in the con-
text of learning and knowing about the world – that there are no demands 
on the thinker to align their enquiry with a dominant paradigm or disci-
plinary parameters. The terms ‘disciplinary imperialism’ and ‘disciplinary 
parochialism’ used by Sayer (1999) underscore the pitfalls of disciplines as 
guarding mechanisms, which, in his view, eventually hinder progress to-
wards understanding the social world. Morin’s words further encapsulate 
the creative-political mindset of some postdisciplinary intellectuals, and 
assist in explaining what is at stake for those fighting disciplinary rigidity:

respect for diversity means that democracy cannot be confused with 
dictatorship of the majority over minorities; it must include the rights of 
minorities and protesters to exist and express themselves; it must allow 
the expression of heretical and deviant ideas.

(Morin, 2001, p. 89)

The invitation to deviance, heresy and disobedience, and therefore also to cre-
ativity, imagination and play, is considered as a valid path to development and 
progress. The role of disobedient thought is immensely important in  re-inventing 
and re-examining the ways we grasp, attend to and meet the challenges in this 
world. From teachers and scientists to organisations, disobedience is a process 
of creative engagement that may lead to profound insights, innovation and im-
proved practices. In this regard, Welby Ings (2017, p. 24) notes that ‘historically, 
philosophers, inventors, economists and social reformers have questioned the 
limitations of what exists’, making disobedient thinking a desirable quality 
possessed by the ‘shapers of our world’ (p. 23). But these shapers are also av-
erage citizens who think creatively – as shown by Snake-Beings and Gibbons 
(this volume), who employ the term ‘technological disobedience’ to describe the 
practice of giving objects (that are no longer useful for the roles they were once 
designed to perform) new functions and meanings.

In a postdisciplinarity project, deviation and disobedience do not have 
the negative connotations once attached to the undesired biases of the sci-
entific method. Deviation is recognised and revered for its disorganising/
reorganising propensity, the potential to revitalise knowledge and, in some 
instances, even a complete metamorphosis (see Morin, 1992a, 2001). Devi-
ation and disobedience are displays of creativity. They are as much part of 
knowledge as their methodical and orderly counterparts. The importance of 
creativity has been emphasised by a number of thinkers, including Bauman, 
Rescher, Baum and Peat, and Ings:
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To create (and so also to discover) always means breaking a rule; fol-
lowing a rule is mere routine, more of the same – not an act of creation.

(Bauman, 2000, p. 208)

Virtually every step in the history of human innovation and invention 
has come about in the wake of someone’s asking about imaginary pos-
sibilities, speculating about what would happen if, and reflecting on 
yet-unrealized and often unrealizable possibilities.

(Rescher, 2005, p. 162)

If science always insists that a new order must be immediately fruitful, 
or that it has some new predictive power, then creativity will be blocked. 
New thoughts generally arise with a play of the mind, and the failure to 
appreciate this is actually one of the major blocks to creativity.

(Bohm & Peat, 2011, p. 37)

Disobedient thinkers who can look into the heart of what exists and 
conceive effective alternatives increasingly have the capacity to realise 
new social, economic, technological and political reforms that better 
meet ordinary people’s needs.

(Ings, 2017, p. 24)

Here, we arrive at understanding postdisciplinarity as a creative, imaginary 
and somewhat ethereal space in which the mind can be liberated of dogmas, 
expectations and measurements. As we approach the end of our unintroduc-
tory voyage, it seems appropriate to reflect on a phenomenon observed at 
the postdisciplinary events in recent years. Despite most attendees having 
doctoral degrees, and many holding senior academic roles, there has always 
been a sense of joy and passion that comes with sharing, collaborating and 
experiencing creativity together. This quality may be described by using the 
word ‘playfulness’ – playfulness in the sense of light-heartedness and cu-
riosity about our world which upsurges through knowledge. The feminist 
scholar Maria Lugones (1996) puts it eloquently, as follows:

Playfulness is, in part, an openness to being a fool, which is a combina-
tion of not worrying about competence, not being self-important, not 
taking norms as sacred and finding ambiguity and double edges a source 
of wisdom and delight. So, positively, the playful attitude involves open-
ness to surprise, openness to being a fool, openness to self-construction 
or reconstruction and to construction or reconstruction of the ‘worlds’ 
we inhabit playfully. Negatively, playfulness is characterized by uncer-
tainty, lack of self-importance, absence of rules or a not taking rules as 
sacred, a not worrying about competence, and a lack of abandonment to 
a particular construction of oneself, others and one’s relation to them.

(p. 431)
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In sum, postdisciplinary scholarship, in addition to complex thought; 
 critical, emancipatory, equitable and transformatory knowledge acts; 
post-existential examinations; and deviant and disobedient approaches can 
also be immensely creative and playful.

New vocabularies for postdisciplinary thought and practice

Finally, novel approaches require new language and vocabulary to over-
come the intellectual and methodological regularities that keep research 
within bounds. As a way of concluding this chapter, and before introduc-
ing the contributions to this volume, Table I.1 lists a selection of terms 
that may be useful in contemplating postdisciplinarity. It is offered as 
an invitation to considering alternative approaches to the progressively 

Table I.1  Open vocabulary for postdisciplinary research

A postdisciplinary approach. An open, non-prescriptive, inquisitive, creative and 
democratic relationship with knowledge.

Horizontal knowledge. An expansive view of knowledge that lays before the 
researcher. It is an invitation to articulating, framing, path-setting and 
exploring. In contrast to a tiered, structured and vertical organisation of 
knowledge, horizontal knowledge has multiple entry points and ways of 
assembling.

Acts of declarations. An acknowledgement that scholars and practitioners are 
motivated by different issues and problems, and that the diverse displays 
of postdisciplinary thought are more aptly understood as deliberate acts of 
declaration: declarations about ethics and moral imperatives; declarations 
about global citizenry; declarations about freedom; declarations about power; 
declarations about passion and desire and so forth.

Intellectual freedom. The pursuit of knowledge without any obligation to produce 
and reproduce the familiar, expected and disciplinarily preordained. 

Knowledge-as-play. An intellectual activity and expressive capacity in which 
the mind is deliberately undisciplined. The opposite of methodological and 
conceptual tunnel vision.

Disobedience. A quality of a thinker/scholar/practitioner motivated by finding 
alternatives (see Ings, 2017). Taken as a critical and political term, it 
characterises resistance to dominating and/or oppressive cultures, processes and 
practices (see Smith, 1999).

‘Impossible marriages’. A technique suggested by Welby Ings (2017) for exploring 
the relationships between ideas that may appear to have nothing in common – 
what he calls ‘the creative potential of an impossible marriage’ (p. 41).

‘Method assemblage’. A performative view of method proposed by Law (2004), 
whose function is to produce realities as opposed to accurately describing 
them. Method assemblage is described as: ‘the crafting, bundling, or gathering 
of relations in three parts: (a) whatever is in here or present (for instance a 
representation or an object); (b) whatever is absent but also manifest (it can be 
seen, is described, is manifestly relevant to presence); and (c) whatever is absent 
but is Other because, while necessary to presence, it is also hidden, repressed or 
uninteresting’ (p. 144).

For more terminology, see the following chapters.
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ordered ways of framing research, such as having to claim one’s allegiance 
to a given paradigm. The word ‘open’ signifies the ongoing, creative ef-
forts of postdisciplinary thinkers, whose future contributions are likely to 
yield additional concepts and terminology and add to the postdisciplinary 
lexicon.

About this book and its contributions

There are many ways to read this book. Whether one delves into the chap-
ters ad hoc, or follows the order provided here, is a matter of preference and 
personal curiosity about the topics covered. The authors represent a diverse 
group of thinkers, designers, artists and practitioners, with varied expertise 
and interests and also nationalities – united in their support for postdiscipli-
narity. To overcome the challenge of differences and similarities across the 
manuscripts when ordering these for the reader, the chapters were arranged 
subtly but perceptibly into three parts: Part 1: Being. Thinking. Doing; Part 
2: Doing. Thinking. Being and Part 3: Thinking. Being. Doing. Each thematic 
section reflects the emphasis of what is accentuated in the contribution but 
without denying its reach into the other domains. Whereas in some chapters 
we may be asked to consider the theoretical and conceptual possibilities of 
postdisciplinarity, we find that they also speak to the lived experience and 
one’s practice. Other manuscripts put a stronger weight on the human and 
the personal, yet are not entirely detached from the cognitive and the phil-
osophical. Hence, thinking, doing and being are bound together – they are 
the tune to which the performers, who have taken the stage at the start of 
this chapter, dance.

Part 1 Being. Thinking. Doing.

The first chapter in Part 1 was selected because it presents Barbara  Lekatsas’ 
persuasive argument that it is ‘the artist, in a general sense, who best em-
bodies the qualities of postdisciplinarity’ (p. tbc). If we take all scholarly 
work as a form of art, then we can propose that a postdisciplinary potential 
lies within the intellectual who cherishes, through their work and scholar-
ship, the fringe – always ready to leave the safety of the centre to explore 
new possibilities. Hence the maxim evoked by Lekatsas: ‘at the periphery 
lies the centre’. We are reminded of movements such as Dada and Surre-
alism, and told of the challenges of two female artists, Ithell Colquhoun 
and Camille Billops, who had to face the consequences of working across 
different genres.

The following chapter by Welby Ings examines practice-led research de-
sign and the relationship between professional and postdisciplinary prac-
tices. Ings reflects on the enormous heterogeneity of the work of his master’s 
and doctoral students (over 80 supervised projects), and centres on three 
case studies to demonstrate how each navigates beyond disciplines.
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Next, Chikkahiro Hanamurah (Chapter 3) highlights the way in which 
landscapes can be altered by changing the relationship between our physical 
perception and the environment. He introduces the notion of ‘transscape 
theory’ and shows through his work and exhibitions how places such as hos-
pitals can be transformed.

From here we move to Ana María Munar and Lonni Hall’s meditations 
on desire (Chapter 4). Their work, titled ‘Desire as a Way of Knowing’, gives 
much needed prominence to the relationship between desire and knowl-
edge. The authors draw on the ideas of Esther Perel, Helen Fisher, Martha 
Nussbaum and Giles Deleuze, and invite us to contemplate the extent to 
which desire manifests in our world but also through our beings as makers 
of knowledge.

Desire is also conveyed in the literary and poetic rendering of movements 
and cages by Ninette Rothmüller and Fraser Stables in Chapter 5. It is at the 
end that we find the term ‘desire-pathing a text’, explained by Rothmüller as 
follows: ‘I am taking shortcuts, where I desire to. Cutting off lines, dropping 
words here and there, as I please. It doesn’t matter if others follow or not. 
I am alone here, anyways’ (p. 113). Desire in this chapter thus becomes a 
methodological and creative right.

The last contribution in Part 1 is a dialogue between Tomas Pernecky 
and Lois Holzman (Chapter 6) about academia, learning, education, Lev 
Vygotsky and the spaces in which we live and work as researchers, students, 
professionals and intellectuals. The notion of knowledge-as-play emerges 
as a recognition that the quest to know is intimately human and therefore 
inseparable from our interaction with other humans and the world.

Part 2 Doing. Thinking. Being.

The second part commences with insights by Frith Walker, who is a place-
making manager at Panuku Development Auckland, and was one of the 
keynote speakers at the Third International Conference on Postdiscipli-
nary Approaches, held in Auckland, New Zealand.6 Her chapter called ‘Do, 
Learn, Do’ reflects the working philosophy and approach she developed 
in her vision to transform cities into ‘liveable, lovable spaces’. The chap-
ter is an account of an Auckland/Tāmaki Makaurau way of ‘placemaking’ 
as lived by a postdisciplinary practitioner working with postdisciplinary 
knowledge-in-action.

Andrew Gibbons and Emit Snake-Beings stay on the subject of ‘doing’ 
and introduce do-it-yourself (DiY) postdisciplinary knowledge through a 
series of projects framed in the context of the maker movement. In examin-
ing the notions of the DiY ethos, making and citizenship, they view DiY as 
a critical and political movement, and a phenomenon from which academics 
can learn about ‘escaping’ disciplinary and institutional constraints.

The third contribution in this cluster is Claire Gauzente and James M.M. 
Good’s Chapter 9 on Q-methodology, which takes us to the year 1935 and 
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the work of William Stephenson, a British physicist and psychologist, whom 
the authors situate as a postdisciplinary thinker. It offers Q-methodology 
as a more flexible approach that is capable of bridging the qualitative– 
quantitative divide, and as a suitable alternative for those researchers 
 interested in objectivity but with flexibility, creativity and inventiveness.

Part 3 Thinking. Being. Doing.

We begin the third part with an essay titled ‘On Walls and Webs: Con-
templating Postdisciplinarity’. Kellee Caton and David Hill question the 
autochthony and inevitability of disciplines, and contest a number of key 
epistemic assumptions that have assisted with firmly cementing disciplinary 
modes of knowledge production. Concentrating on three epistemic creeds, 
they discuss the superiority of depth over breadth, the equivalence of ex-
pertise and specialisation, and whether knowledge production must always 
amount to discovery and originality. In their call for dismantling discipli-
nary walls, Caton and Hill reassign the task of individual scholars from be-
ing disciplinary guards and brick layers to weavers of webs, arachnophiles 
and web watchers.

The discussion maintains this critical and liberatory tone in Chapter 11. 
Here, Marlene Ferreras, Duane Bidwell and Tomas Pernecky explore, 
through conversation, how Marlene and her academic advisor Duane 
sought to subvert the dominant system of knowledge production by in-
corporating wisdom she had learned by doing field research with Maya 
women working at a maquila in the Yucatan. The women recognise that 
to support their families they need to participate in the neoliberal poli-
cies that birthed the factory; at the same time, they develop strategies to 
resist the dehumanisation and oppression at the heart of multinational ne-
oliberal capitalism. Through an open trialogue, the authors look at the 
similarities between the maquila and the contemporary university: the 
 assembly-line process of doctoral education; low wages; high expectations 
and encouragement to hit ‘industry standards’ with no promise of ongoing 
employment in the future.

We then move from webs and maquilas to technology in Chapter 12, and 
are encouraged to think about the future of certain fields and vocations. The 
changes brought by technology have already had widespread ramifications 
across all aspects of human life and are likely to impact professions such 
as medicine, nursing, midwifery, physiotherapy and occupational therapy. 
In this chapter, David A. Nicholls argues that we may be entering an era of 
post-professional healthcare that could restructure and re-order the concur-
rent practices of Western healthcare systems. He looks at both the possible 
grounds for resistance to postdisciplinary approaches by orthodox health 
professions, and the arguments in support of postdisciplinary generalism, 
pondering whether post-professional healthcare may be necessary amid a 
‘more ecologically and socially just form of healthcare in the future’ (p. tbc).
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The volume’s concluding Chapter 13, headlined ‘Postdisciplinarity: 
Imagine the Future, Think the Unthinkable’ by Frédéric Darbellay, reaf-
firms postdisciplinarity as ‘a dynamic of openness and transgression be-
tween disciplinary walls’ (p. tbc). Darbellay proposes different degrees of 
 postdisciplinarity – ranging from strong to moderate to its weaker  varieties – 
and suggests that many academics move across one or more of these at dif-
ferent points in time. The chapter farewells the reader with a flexible schema 
and alternative ways to reimagine the university.

Notes
 1 This event was hosted in partnership with Te Ara Poutama – the Faculty of 

Māori & Indigenous Development at the Auckland University of Technology.
 2 For further information about the work of Barbara Verleza and her husband, 

 Sabatino Verleza, see: https://www.kent.edu/advancement/news/barbara-allegra- 
verlezza-associate-professor-dance.

 3 The term was introduced originally by Nelson Goodman (1978), and adopted 
as a critical and conceptual tool particularly in tourism and events studies (e.g. 
Hollinshead, 2009; Hollinshead & Suleman, 2016; Pernecky, 2014).

 4 There are now elaborate ranking schemes, such as https://www.topuniversities.
com/subject-rankings/2019 or https://www.timeshighereducation.com/.

 5 See, for example, a CNN article on biodegradable burial pods: https://edition.
cnn.com/2017/05/03/world/eco-solutions-capsula-mundi/index.html.

 6 For more information, see http://postdisciplinary.net/.

1 For example, the concept of Zhe Jiang proposes that knowledge may impact 
on the spirit or essence of the researcher. Xu (2016) suggests that this occurs 
through a distinctive process where tenacity may lead to reverence, reverence 
to expertise, expertise to vision and vision to Zhe Jiang. In such a process, the 
researcher not only increases in ability, but also becomes a more refined being.

2 This was particularly challenging when the candidate needed to discuss phe-
nomena like the complex Xiang system [象系统]. This is a layered philosophical 
and aesthetic classification adapted from Chinese poetry that consists of three 
equally complex, hierarchically tiered concepts: Xiang [象], Yi Xiang [意象], and 
Yi Jing [意境].

3 However, the word university does not originally refer to a universality of knowl-
edge but rather, to ‘the totality of a group, whether of barbers, carpenters, or 
students’ (Haskins, 1957, p. 9). The word draws its reference from an early uni-
versitas of students who organised themselves as a group and were able to make 
demands of their teachers who were beholden to the fees they paid per lecture 
(Hearn, 2003).

1 Stephenson provides a valuable and revealing account of the impact of this 
event on his subsequent life and work in his posthumously published ‘Tribute to 
 Melanie Klein’ (Stephenson, 2006).

2 In his Festschtrift tribute to Stephenson, Oliver Zangwill recollects: ‘The 
 1946–1947 post-graduate Diploma course in Psychology was by all considerations 
exceptional. Although no doubt each of us contributed his share, the inspiration 
throughout was William Stephenson himself’ (Zangwill, Kohlberg & Brenner, 
1972, p. x).

3 A more detailed account of Stephenson’s life and work can be found in Good 
(2010).

4 Operant Subjectivity: The International journal of Q Methodology, the house jour-
nal of the International Society for the Scientific Study of Subjectivity (ISSSS), 

https://www.kent.edu
https://www.kent.edu
https://www.topuniversities.com
https://www.topuniversities.com
https://www.timeshighereducation.com
https://edition.cnn.com
https://edition.cnn.com
http://postdisciplinary.net


has for the past 40 years published Q methodological research by scholars with 
very diverse backgrounds across the natural sciences, social science and the 
humanities. 

 5 Stephenson’s (1953) publication The Study of Behavior: Q-Technique and its Meth-
odology is his most systematic presentation of his approach. Steven Brown’s (1980) 
Political Subjectivity: Applications of Q Methodology in Political Science is a more 
accessible introduction, especially clear on the technical aspects of the analytic 
procedures. Simon Watts and Paul Stenner’s (2012) Doing Q- methodological re-
search, Theory, method and interpretation offers a British view and helpfully pro-
vides the novice Q researcher with a step-by-step guide to the theory and practice 
of Q methodology. Bruce McKeown and Dan Thomas’ (2013) Q  Methodology is 
a short authoritative introduction, now in its second edition.

 6 See Brown and Rhoads (2017) for a comprehensive bibliography of single-case 
studies.

 7 Some 15 years later, Stephenson revisited this article in his posthumously 
published essay on ‘Old age research’ (Stephenson, 2005). Following his own 
retirement, Dan Thomas carried out a recent replication of this kind of study 
(Thomas, 2017). 

 8 As Steven Brown notes (Brown, 2002), Stephenson had himself acknowledged the 
possibility of such studies. One of Stephenson’s Iowa doctoral students, Albert 
Talbott, pioneered the procedure. It is currently attracting increasing attention, 
especially among health researchers. A special issue of Operant Subjectivity was 
devoted to the Q-Block method (Vol 34/1), October 2010. This includes Talbott’s 
initial (1963) conference paper on the method as well as a pioneering article on the 
application of the method to views about health care by Baker, van Exel, Mason 
and Stricklin (2010). Also see Danielson (2009); Franz, Worrell, and Vögele (2013).

 9 Space restrictions only allow the provision of one image per AO. A more detailed 
presentation of each AO and its internal dynamics will be available in the com-
ing months (Gauzente & Doré, 2018).

 10 Although not specifically addressed to issues concerning postdisciplinarity, 
 Abbott’s previous book Methods of Discovery: Heuristics for the social sciences 
(Abbott, 2004) underscores the central role of methods in knowledge production.

1 English translation: ‘Voyager there are no bridges, one builds them as one walks’.
 1 Physiotherapy was first professionalised in 1894 in England, and the English 

‘model’ of practice has influenced professional programmes in more than 100 
countries since then. Although this model is strongest in the Commonwealth 
countries, its core disciplinary structure can be seen in all physiotherapy and 
physical therapy programmes around the world (Nicholls, 2017). 

 2 Here again it is necessary to clarify the confusion that exists around inter- 
disciplinary and inter-professional practice in healthcare, because much of the 
literature conflates disciplines with professions. In this chapter, I am referring 
to the inter-professional collaboration between orthodox health professions like 
doctors, nurses and physiotherapists, rather than the interposition of the various 
disciplines that constitute their professional identity (such as anatomy, physiol-
ogy and pathology), which might be thought of as inter-disciplinarity.
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